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This statement details our school’s use of pupil premium (and recovery premium for the 2023 to 2026 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Portishead Primary School

	Number of pupils in school 
	371

	Proportion (%) of pupil premium eligible pupils
	5.9% FSM

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-2026

	Date this statement was published
	20.12.25

	Date on which it will be reviewed
	20.12.26

	Statement authorised by
	Lucy Sargent, Headteacher

	Pupil premium lead
	Alister Meredith,
Deputy Headteacher

	Governor / Trustee lead
	Kim Jones, Governor for disadvantaged pupils


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£57844

	Recovery premium funding allocation this academic year
	0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	0

	Total budget for this academic year

	£57844


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	The ultimate objective for our school is that all pupils, irrespective of their background or the challenges they face, make good social and academic progress and attain high standards across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including strong progress for those who are already high attainers.
We define ‘disadvantaged’ pupils as children who are in receipt of Free School Meals (or have been in the previous 6 years), children who are looked-after, previously looked-after and ‘service children’.
 The aims for our disadvantaged pupils are:
· Remove barriers to learning created by poverty, family circumstance and back-ground 
· Narrow the attainment gaps between disadvantaged pupils and their non-disadvantaged counterparts both within school and nationally ·
· Ensure ALL pupils are able to read fluently and with good understanding to enable them to access the breadth of the curriculum ·
· Enable pupils to look after their social and emotional wellbeing and to develop resilience. 
· Access a wide range of opportunities to develop their knowledge and under-standing of the world
Improving the outcomes of our disadvantaged pupils is a key priority for both Portishead Primary and the Trust that we work in (Lighthouse Schools Partnership). We work towards full delivery of the Trust Strategic Plan for Disadvantaged pupils and these objectives form a key part of our School development Plan (SDP). 
The Trust Disadvantaged policy draws on evidence and research from the EEF to develop its policy. As a school we have developed our SDP that builds on these principles in order to deliver the best possible provision for our disadvantaged pupils: 
The Trust has a responsibility to support and challenge its schools in ensuring that all pupils identified as being at risk of underachieving due to disadvantage have the same opportunities as other pupils to achieve and therefore succeed. The Trust believes the most effective way to ensure equal opportunities for all is to remove the barriers to underachievement for identified pupils at the earliest possible opportunity. The recent report by the Education Endowment Fund (EFF) entitled EEF Guide to the Pupil Premium updated 2025, as well as the EFF report entitled The Attainment Gap 2017 The Attainment Gap; and the previous joint report between the EEF and the Sutton Trust entitled Pupil Premium: The Next Steps (2015) all refer to the fact that the most effective learning opportunities for pupils who are disadvantaged are those that are based on early identification, high quality teaching, employment of proven and research based interventions which accelerate progress early on; and, importantly, learning that is tied in with ‘memorable experiences’.
We use the EEF tiered approach, and menu of approaches, as a basis for our approach to spending for disadvantaged pupils:
Quality First teaching- High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. Staff use assessment to identify gaps early, particularly in EYFS and KS1, ensuring pupils keep up rather than catch up.
Targeted academic support- Evidence consistently shows the positive impact that targeted academic support can have, including on those who are not making good progress across the spectrum of achievement. Considering how classroom teachers and teaching assistants can provide targeted academic support, including how to link structured one-to-one or small group intervention to classroom teaching, is likely to be a key component of an effective pupil premium strategy.
Wider strategies – We recognise that many of the barriers to pupils’ learning are wider than just their academic needs. With this in mind, we intent to support our disadvantaged pupils through wider strategies including: additional support with attendance, increasing parental engagement, increasing our focus on pupil wellbeing and additional support at lunchtimes.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	[bookmark: _Hlk88552393]Challenge number
	Detail of challenge 

	1
	Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with phonics than their peers. This negatively impacts their development as readers. 

	2
	Attainment gap in reading, maths and writing between our disadvantaged and non-disadvantaged pupils

	3
	Social and emotional skills of some pupils, including our most disadvantaged pupils, and the lack of enrichment opportunities mean they find it more difficult to integrate into friendships and the classroom environment.

	4
	Our attendance data between Sept 2024 and July 2025 indicates that attendance among disadvantaged pupils was 4.8% lower than for non-disadvantaged pupils.

	5
	Lack of parental engagement with home learning and reading at home.

	6
	Our higher attaining Pupil Premium children have been affected just as much as our lower attaining pupils. They need appropriate challenge in class and in small groups. 

	7
	Our disadvantaged pupils do not always have the same opportunities outside school that provide access to a wide variety of experiences to develop their cultural capital.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	All staff are using The Rosenshine Principles to ensure understanding and provide structured teaching sequences.

	· All teachers consistently apply the LSP Pedagogy Framework and Rosenshine’s Principles to plan and deliver coherent, well-sequenced lessons.
· Teaching across the school reflects the agreed pedagogical principles identified as school priorities, including effective modelling, checking for understanding, scaffolding and chunking of learning.
· Language and vocabulary development is explicitly planned for and modelled in all lessons.
· All learning is effectively adapted so that all pupils can access learning, make progress and achieve their potential.
· Scaffolds are used purposefully to ensure equity and are gradually removed to promote independence.
· Regular checks for understanding inform responsive teaching, post-teaching and intervention.
· Barriers to learning within the classroom are identified and removed by the class teacher.
· All teachers engage in regular instructional coaching, aligned with the LSP coaching model, to refine classroom practice and ensure consistent implementation of agreed pedagogical approaches.


	Improved oral language skills and vocabulary among disadvantaged pupils. 
	· Assessments and observations indicate significantly improved oral language and vocabulary for disadvantaged pupils.
· Evidence is triangulated through pupil engagement in lessons, book scrutiny, pupil voice and ongoing formative assessment.
· All EYFS and Year 1 pupils are screened for Speech and Language needs.
· Identified pupils receive targeted, evidence-based speech and language interventions delivered by trained staff, with impact reviewed regularly.


	Phonics attainment of disadvantaged pupils is very high
	· Phonics outcomes for disadvantaged pupils match or exceed those of non-disadvantaged pupils.
· At least 90% of pupils in Year 1 pass the Phonics Screening Check.
· English Hub-led support strengthens the quality of phonics teaching and targeted intervention.
· Phonics intervention is implemented consistently across the school for all pupils identified through assessment as needing additional support.
· Interventions are sharply targeted and designed to address precisely identified gaps in learning, enabling pupils to keep up with age-related expectations.


	Improved reading, writing and maths attainment among disadvantaged pupils. 
	· Disadvantaged pupils achieve end-of-year outcomes that are in line with or exceed those of non-disadvantaged pupils in the same year group.
· This is evidenced through end-of-year teacher assessments and/or standardised assessments such as NFER.
· Progress is monitored regularly and teaching is adapted responsively to ensure sustained improvement.


	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations.
· a significant increase in participation in enrichment activities, particularly among disadvantaged pupils.
·  Anti-bullying ambassadors working in school to highlight issues and support peers.

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance demonstrated by:
· the overall absence rate for all pupils being no more than 4%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by 1%.
· the percentage of all pupils who are persistently absent being below 4% and the figure among disadvantaged pupils being no more than 5% lower than their peers.





Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £12,468
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Staff undertaking robust programme of CPD:
· Subject Networks
· Developmental Drop-Ins (coaching)
· Pedagogy
· Curriculum Development linked to subject leadership.
· Phonics training by the
· English Hub for new staff
· Adaptive teaching strategies

	Feedback to pupils:
EEF Feedback evidence

Evidence from Education Endowment Foundation, ‘Teaching and Learning Toolkit’: 
· Mastery Learning (+ 5 Months) 

Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
EEF Phonics research 
	1,2

	Purchase of standardised diagnostic assessments (NfER for Y3-6, SATs for Y2 and Y6)

Training for staff to ensure assessments are interpreted and administered correctly.

Use of diagnostic assessments to identify next steps.

	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:


https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1699001551 
	2,6

	Diagnostic assessments to identify pupil’s gaps in learning. In house Staff training 

	EEF Diagnostic assessment tool

Gaps analysis of NfER and SATs tests
	3

	Completion of learning walks, focusing on disadvantaged pupils so that teachers have a good understanding of their barriers to learning and are able to adapt teaching to meet their needs. 
Ensure that agreed pedagogical approaches are being used to check understanding and provide clear teaching sequences.
Adaptive teaching strategies in place to support all pupils to access the learning. 
	DfE research- removing barriers for Most able Disadvantaged pupils
	2, 3, 6

	Providing increased leadership time for phonics and English leads to secure stronger phonics teaching for all pupils.
This includes regular lesson visits, coaching and specific interventions for pupils identified as not keeping up.
LSP phonics curriculum training 

	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	1, 2

	Enhancement of our maths teaching and curriculum planning in line with DfE and EEF guidance.
· KS1 and EYFS undertaking ‘Mastering Number’ training throughout the year. 
-Maths leader release and training with Boolean Maths Hub. 

	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: 
Maths_guidance_KS_1_and_2.pdf (publishing.service.gov.uk)
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3 

	2

	Improve the quality of social and emotional (SEL) learning.

SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff.
· Following Jigsaw for PSHE with ‘Friendship Friday’
· Enrichment lessons being timetabled each Friday in all year groups. 
· ELSA support and intervention.
· Nurture
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel 

EEF SEL impact
EEF SEL Impact
	3, 4





Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £32,300
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. This will be delivered in collaboration with our local English hub.  

	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	1

	Daily reading targeted for pupils who are not yet fluent readers.

	Evidence from Education Endowment Foundation, ‘Teaching and Learning Toolkit’: Reading Comprehension Strategies (+5 months)  DfE Reading Framework 2021
	2

	Focused maths interventions- Y2 and Y6. A significant proportion of the pupils who receive group interventions will be disadvantaged, including those who are high attainers.

	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
Small group interventions- EEF toolkit
	1,2

	HLTA led intervention to provide mentoring and school-led tutoring for pupils identified as needing support academically and pastorally. A significant proportion of the pupils who receive tutoring will be disadvantaged, including those who are high attainers.

	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
	1,2,

	EBSA group led by Nurture teacher each morning. Provides a targeted intervention and support for identified pupils. 
	Provides a gentle start to the day for pupils who are dropped in the Nurture room rather than the classroom. Our Nurture teacher follows an intervention structure to support pupil’s attendance. 

EEF SEL
	2,4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £13,076
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Continue to develop our approach to SEMH needs working with the Trust inclusion team.
Whole staff CPD linked to strategies and resources.

	Both targeted interventions and universal approaches can have positive overall effects:
Behaviour interventions | EEF (educationendowmentfoundation.org.uk)
	3

	Emotional and behavior support for LAC and PLAC children. Including weekly Elsa sessions and friendship groups with peers twice termly. 

Theraplay for targeted families 

	Evidence from Education Endowment Foundation – Teaching and Learning Toolkit: Behaviour Interventions = +4 months Social and Emotional Learning = +4 months
	3,5

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training and release time for staff to develop and implement new procedures and appointing attendance/support officers to improve attendance. 
Member of LSP attendance network
Working with EWO
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
	4

	Wider opportunities for disadvantaged pupils to develop their Cultural Capital
· Religious and cultural festivals and events, including assemblies
· Opportunities for pupil leadership
· Arts week
· Healthy schools week
· Music lessons
· Residential trips in Y4 and Y6
· Visitors into school such as theatre companies.
· Broad and balanced curriculum

	Evidence from EEF- Arts participation
Aspiration interventions 
	7

	Parental engagement activities:
Parent workshops, coffee mornings and 1:1 surgeries

Increase opportunities for families to celebrate successes for their children in school through weekly Celebration assemblies, use of class dojo and class assemblies to share learning. 

	Evidence from EEF- Parental Engagement 
	2,3,4,5

	Lunchtime provision: support for targeted pupils during breaktimes to ensure these times are successful. Small group activities to support behavior and engagement and reading to learn for the following lessons
· Lego club
· ICT club
· Library club
· Social club
· Lunch hub
· Coached sports activities

	Evidence from Education Endowment Foundation - The Guide to Pupil Premium: A tiered approach to Spending. 
Evidence from Education Endowment Foundation – Behaviour Interventions = +4 months Social and Emotional Learning = +4 months
	3,7

	Funded places at Breakfast and after school club.
This can support working parents, attendance issues and providing social opportunities for pupils. 

	Evidence from EEF- Magic Breakfast (funded breakfast club)

	4



Total budgeted cost: £ 57,844
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	Teaching

We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments. Due to the low numbers of pupils in receipt of Pupil Premium funding each year, we must carefully consider the statistical significance of individual cohorts and review our data on a wider basis. 
To help us gauge the performance of our disadvantaged pupils we compared their results to those for disadvantaged and non-disadvantaged pupils at national and local level and to results achieved by our non-disadvantaged pupils (though we know that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently).
The data shows that there is strong progress towards closing the attainment gap between PP and Non-PP in the PSC with 66% PP pupils (2/3pupils) and 93% non-PP pupils achieving the standard by the end of Year 1. This was in response to English Hub support and close monitoring by leaders of ULS phonics teaching. By the end of Year 2, 100% of PP and non-PP pupils had achieved the standard.
MTC outcomes show that 71% PP (5/7 pupil) achieved 20 or more marks compared to 88% non-PP. This is a huge improvement on the previous year when 0% PP pupil achieved over 20 marks and 83% non-PP.
Key Stage 2 outcomes, in 2025, were above or in-line with national and Pupil Premium pupils represented 18% of the cohort (10 pupils). One Priority pupil was disapplied from the SATS due to SEND. 
	KS2 outcomes 2024/25 
compared to Year 5 outcomes. 
	PP (10 pupils)
	Non-PP

	
	Yr 5
	Yr 6
	Yr 5
	Yr 6

	Reading
	40%
	50%
	90%
	83%

	Writing
	10%
	20%
	85%
	98%

	Maths
	20%
	20%
	91%
	93%



From the table above we can see that PP made a 10% improvement in attainment in Reading and writing from Year 5 to 6 and maintained attainment in maths. Although not at or above non-PP pupils we believe that the approaches in place are having a positive affect for PP pupils. Comparing year on year data of different cohorts is unreliable because of the varying numbers of PP pupils in each cohort. 

Through the strategies in this document we continue to aim to reduce and eliminate the disadvantage gap.   
Quality first teaching has improved across the school through dedicated CPD linked to LSP subject networks, DDIs being established for coaching and monitoring from leaders. This followed trust approaches and priorities and was supported by trust wide CPD on closing the disadvantaged gap, including evidence led advice from experts such as Doug Lemov.
The use of standardised assessments has allowed for accurate assessment of all pupils and identification of next steps in learning. A DDI process of coaching has been established for all teachers and is focusing on improving teaching linked to our school priorities. 

Targeted Support
Through analysis of data and Pupil progress meetings, pupils have been identified to receive targeted support and intervention which is targeted and assessed. In Key Stage 2, this has been in part from a qualified teacher employed as a HLTA. Use of checking for understanding strategies used by teachers has also identified pupils to receive pre or post teaching input and/or work in a teacher led group during lessons. In phonics, daily keep up interventions are given with pupils led by their teacher or trained TA. 
Wider Strategies
As a school, we have identified that persistent absence is a barrier to educational attainment and use the Trust attendance policy to monitor and support families in conjunction with the EWO. Our attendance lead works with families to increase attendance, offer support including funded wrap around care for identified pupils and identifying obstacles to attendance such as long journeys on public transport to and from school. This is supported by the Trust Attendance network and lead.  
We have established an Emotionally Based School Avoidance (EBSA) group which runs each morning to provide targeted support for these pupils which includes Priority pupils. This has led to improved attendance for all pupils who attend including PP.
 Our lunchtime provision has been developed further to now offer a range of adult led activities each day and a staffed lunch club which pupils, including PP pupils, are invited to. This allows us to have regular conversations with pupils, teach social skills, develop friendships and encourage good attendance. Opportunities for families to visit school and share their children’s successes have also increased with the introduction of class assemblies, families invited to our weekly celebration assemblies and the use of Class Dojo to communicate learning home. 
We acknowledge that work to close the gap between disadvantaged and non-disadvantaged pupils needs to continue and evaluation of our approaches last academic year show that short, frequent intervention to ensure children keep up rather than having to catch up is most effective. This is shown by our Phonics outcomes in Year 1 and 2. In addition, we have a whole school priority to develop adaptive teaching using both planned and in the moment adaptations. 


Externally provided programmes
	Programme
	Provider

	Jigsaw- PSHE from EYFS-Y6
	Jigsaw

	Adventures on the Inside- Mental Health Toolkit for KS2
	Unique Voice


Service pupil premium funding (optional)
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	Additional reading support in school and online for the pupils. 
Access to key worker provision and wrap around care.

	What was the impact of that spending on service pupil premium eligible pupils?
	Pupils fully engaged with all aspects of school and learning. High level of parental support and positive relationships. 


Further information (optional)
	Additional activity
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery premium. That will include: 
· Zones of Regulation approach has been introduced across the school to help mental health, emotional literacy and regulation of behaviour.
· The CPD linked to Rosenshine’s Principles and Tom Sherrington’s Walk Thru model is supported by the LSP and school specific CPD. In addition to improving teaching and learning we have specifically focused on the aspects which will allow us to check for understanding frequently and accurately and implement appropriate intervention and teaching.
· Offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and supported to participate.
· In September 2024 we launched a Nurture Hub which is providing a 12 week intervention for pupils identified through Boxall profiling and supporting across the school to embed the Principles of Nurture. PP pupils have attended the Nurture intervention. 
Planning, implementation, and evaluation
In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had not had the degree of impact that we had expected. 
We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, conversations with parents, students and teachers in order to identify the challenges faced by disadvantaged pupils. We also used the EEF’s families of schools database to view the performance of disadvantaged pupils in schools similar to ours and contacted schools with high-performing disadvantaged pupils to learn from their approach.
We looked at a number of reports, studies and research papers about effective use of pupil premium, the impact of disadvantage on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. We also looked at studies about the impact of the pandemic on disadvantaged pupils. 
We used the EEF’s implementation guidance to help us develop our strategy, particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities and approaches are likely to work in our school. We will continue to use it through the implementation of activities. 
We have put a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time to secure better outcomes for pupils.
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